
1 

 

 
Innovative Language Teaching and Learning at 

University: Enhancing the Learning Experience through 
Student Engagement 

 
 

10.30-11.30 Session 1: Technology (Cockcroft Theatre) 
 

‘Innovative Ways to Effectively Engage Students in Foreign Language Oral Performance’ 
 

Learners’ unwillingness to participate in oral tasks in the target language is a common phenomenon 
which impacts negatively on students’ overall learning and performance in Higher Education foreign 
language classes. Several factors can contribute to this, including fear of peer criticism, speaking 
anxiety, lack of motivation and low performance. 
 
This presentation contributes examples of innovative ways of effectively engaging students in oral 
performance, presenting three projects developed recently at the University of Leeds: Speak Up and 
Get That Job!, The Online Visual Encyclopaedia of Lusophone Culture and The Social Problems of 
Brazil – Online Radio Programme.  
 
Taking advantage of new technologies, all three projects were designed to promote students’ 
engagement in Portuguese oral production through task-based, innovative, language learning 
activities, both independent and collaborative. Bridging the gap between classroom oral practice and 
the real world, in addition to improving language skills, these activities aim to assist learners to 
increase their confidence and prepare for the future, developing transferable skills and enhancing 
employability. 
 
This paper briefly presents the projects then discusses a preliminary evaluation based on student and 
tutor feedback.  This shows that the three projects have maximized learner engagement, increased 
their confidence in oral performance and provided an opportunity for enhancement of all language 
skills, which is believed to be sustained beyond the end of the project.  
 
Sofia Martinho 
University of Leeds 
 

‘Audio Visual Projects as an Alternative Method to Class Presentations’ 
 
At the University of Bristol 'class presentation' is heavily used as a method for students to exercise 
their presentation skills. This means that pupils end up preparing a presentation almost every week 
which can be pedagogically less than effective. To compensate for this situation and to expose 
students to a range of methods/learning opportunities, over the past two years language teachers 
have been experimenting with audio/video projects as an alternative method to class presentations. 
  
The German teaching team was the first to take up the challenge.  With second year students, they 
have been facilitating projects focusing on grammar objectives.  The class is split into groups of 2-3 
students who select one of the grammar topics and indeed are advised to choose the one they feel is 
their weakest point. Exercising their own creativity, it is their task to produce a 5-8 minute 
educational and instructive video, in the target language, explaining the characteristics and 
important features of their grammar topic. This movie is then part of a 15-20 minute grammar 
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teaching session, which is fully managed and led by the students, who also have to support their 
session with appropriate reinforcement exercises.  A substantial reflective journal about their 
experiences, learning processes and outcomes is handed-in to the teacher at the end.  
 
During the presentation, projects carried out in the Spanish and Portuguese departments will also be 
discussed. These follow a similar format but focus more on exploring cultural themes than 
grammatical points. Moreover, the Portuguese projects are being developed by beginners - 
challenging the idea that ab-initio students do not have sufficient target-language vocabulary to 
deliver this kind of project – and are required to have subtitles in English, thus further broadening 
the learning objectives behind these activities. 
 
Examples of such projects will be shown at the conference and student feedback will be discussed in 
greater detail, exploring the advantages but also the limitations of these projects.  
 
Edith Kreutner, David Perkins and Miriam Munoyerro 
University of Bristol 
 
 

10.30-11.30 Session 2: Technology (Conference Room 4/4A) 
 

‘ClipFlair: Foreign Language Learning through Captioning and Revoicing of Clips’ 
 

ClipFlair is a European-funded project for Foreign Language Learning (FLL). One of the main aims of 
the project is to counter the factors that discourage FLL by providing a motivating, easily accessible 
online platform to learn a foreign language through revoicing (e.g. dubbing, narration, audio 
description, karaoke singing, etc.) and captioning (e.g. subtitling). The purpose of this presentation is 
to introduce the ClipFlair project and its online platform, which consists of two main components: 
ClipFlair Social Network (http://social.clipflair.net) and ClipFlair Studio (http://studio.clipflair.net/). 
Whereas the former enables users to share their work, form groups, collaborate, interact and rate 
activities, the latter enables users to create their own revoicing and captioning activities. Examples of 
activities will be presented to show the main features of the provisional version of the platform. 
 
Dr Rocío Baños Piñero 
Imperial College London 
 

‘Using Technology to Revisit Assessment and Feedback’ 
 
This presentation will describe two different approaches to deploying TEL (Technology Enhanced 
Learning) in language teaching and their impact on teaching practice in the context of language 
learning in Higher Education.  This includes impact on feedback, student engagement and classroom 
activities. The first will discuss the use of screencast and its effectiveness in providing multi-layered 
feedback, whilst the second will explore how online personal portfolios can encourage students to 
engage with pertinent assessment activities.  The two case-studies presented will illustrate the 
application of our initiatives, their unexpected outcomes and their significant impact on broader 
teaching practice. The presentation will also touch upon key issues of assessment and feedback. 
 
• The complexity of providing effective feedback. 
• The pros and cons of video as opposed to traditional written feedback.  
• Engagement of both students and tutors in the assessment process. 
• The role of technology in affecting the quality of student-teacher interaction. 
 

http://social.clipflair.net/
http://studio.clipflair.net/
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The analysis of these two case-studies will demonstrate how applied practice can, often unwittingly, 
mirror best practice as described in literature and how technology might present an opportunity to 
revisit teaching practice in light of established principles of assessment and feedback. Furthermore, 
the talk will demonstrate some practical applications of REAP (Re-engineering Assessment Practices) 
principles and the development of transferrable approaches which can be applied to other 
disciplines.  
 
Cathy Dantec and Cinzia Bacilieri 
University of York 
 
 

12:00-1:00 Session 3: Engaging Students Beyond the Classroom (Cockcroft 
Theatre) 
 

‘Students Writing for Students – Blogging as part of the Year Abroad Supervision’ 
 
Students on their Year Abroad directly and indirectly engage with their studied language all the time, 
but often they are unable to express exactly the benefits of their year abroad once they have 
returned. To help students formulate their achievements as well as provide a more meaningful 
student-staff interaction while they are on their year abroad, we have designed a Year abroad blog 
on Wordpress in which the students engage with us and each other in the target language about 
their experiences, impressions and useful insights on their year abroad. 
 
Blogging empowers learners because they gain confidence in their language and communication 
skills by writing in different registers for a community of peers and scholars leading to the acquisition 
of key skills.  Such skills include independent and collaborative problem solving, enhanced cultural 
awareness and the experience of using social media in a professional context by replicating the 
authentic online environment of the globalised workplace. 
 
The model that we are developing increases student collaboration and peer mentoring, provides a 
platform for target-language information transfer and is sustainable in that is creates a repository of 
authentic, up-to-date, student-created knowledge that will be a valuable resource for current and 
future Year Abroad students. 
 

Mandy Poetzsch 
University of Leeds 
 

Bring your own vocabulary: Engaging students in vocabulary learning with mobile & 
collaborative technologies 
 
Higher Education practitioners are facing great challenges in the current economic climate. One is 
ensuring that students remain deeply engaged in their learning experience. Another is equipping 
them with a set of skills that will enable them to thrive in a context where “the connections that 
enable us to learn more are more important than our current state of knowing” (Siemens, 2005)1. 
 
Over the last decade, connectivist learning theories have demonstrated that digital literacy and 
participatory literacy are essential to the development of students as lifelong learners and engaged 
citizens. 
  
This presentation reports on the deployment of a learning system which is designed to foster 
vocabulary building through collaborative processes. It utilises tasks which contribute to Open 
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Educational Resources (OER) and combines the collaborative productivity application Google Drive© 
and the web 2.0-enabled vocabulary-building application Quizlet©. The speaker will outline how this 
student-led, tutor-curated learning system was used to complement and expand on an existing 
vocabulary-building application. 
 
Areas such as the impact on students’ learning experiences and their views on mobile and bring-
your-own-device (BYOD) learning will be explored. Attitudes towards Open Educational Resources 
and likelihood of further contributing to them will also receive particular attention in this 
presentation. 
 
1 

Siemens, G., 2005. Connectivism: A Learning Theory for the Digital Age. In: International journal instructional 

technology and distance learning, 2(1) [Online].  Accessible at: http://itdl.org/journal/jan_05/index.htm  
[accessed 22nd February 2013]. 
 

Benoît Guilbaud 
University of Manchester, UK 
 
 

12:00-1:00 Session 4: Business Orientated Projects (Conference Room 4/4A) 
 

‘Enhancing Students’ Employability: The French Dragon’s Den at the University of Bristol.’ 
 
In the current economic context and with increased university fees, students are focussing on their 
employability more than ever. Indeed, “in the final quarter of 2011, the unemployment rate stood at 
18.9% meaning that one in every five new graduates was unemployed.1” Yet, research shows that 
language students still hold the best chances of getting a job, with UK language graduates having the 
lowest rates of unemployment. This paper will present how the French for Business unit at the 
University of Bristol helps final year Single Honours students enhance their overall employability by 
developing a range of attributes employers want, as well as developing skills necessary for career 
progression, as defined by Harvey and Knight. Inspired by the TV programme Dragon’s Den, the 
assessment for this unit requires students to collaboratively design a new and innovative product 
and pitch it to the whole class in the hope of securing an investment. This paper will aim to show 
how this assessed task provides exciting opportunities for students to use and develop their creative 
skills through the design of the product itself and the development of an entire marketing campaign 
(posters, TV ads, press inserts, guerrilla-marketing etc.). Students are thus encouraged to put into 
practice some of the key business concepts seen throughout the unit. The module has now been 
running for two years in its current format during which time student feedback was collected. This 
paper will therefore discuss and analyse the data collected, show examples of student presentations, 
designs and marketing campaigns, as well as discuss a new future project for assessing this unit 
which aims to further enhance student employability by focusing on students’ writing skills for 
publication.  
 
1 

http://www.guardian.co.uk  (March 12
th

 2012) 

 
Hélène Duranton 
University of Bristol  
 

‘Developing Intercultural Communication Competence via a Language Course’ 
 

As China has left behind the US as the world's leading trade partner (USA News, 2012-12-03), more 
and more students are interested in taking Business Chinese courses. To do business in the target 
language is more than language competence, as intercultural communication competence plays an 

http://itdl.org/journal/jan_05/index.htm
http://www.guardian.co.uk/
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important role. This study uses Byram’s (1997, 2003) five savoirs as the theoretical framework, 
including savoir être (attitudes); savoirs (knowledge); savoir comprendre (skills of interpreting and 
relating); savoir apprendre (skills of interpreting and relating) and savoir s’engager (critical cultural 
awareness) to explore if students’ intercultural communication awareness can be raised. In the 
course, each student set up their own virtual business, going through the process of recruiting staff, 
training, setting up offices, going to exhibitions, trade fairs and symposiums, visiting factories and 
negotiating prices. They listened to CCTV finance news, interacted with Chinese business people, and 
got involved in meaningful written communication. At the end of the course, students’ intercultural 
communication competence was improved in each of the five savoirs, although the degree of change 
varies. The study suggests that intercultural communication competence can be developed along 
with language learning, on the condition that the theoretical framework is in place, learning tasks are 
well-designed and learning procedures are well implemented.  
 

Minjie XING 
University of Manchester, UK 
 
 

2:00-3.30: Session 5: Translation and technology (Cockcroft Theatre) 

 

‘The Online Discussion Board for Translation - An Undergraduate MFL Perspective for the 

Study of Italian and Russian’ 
 

This paper explores the implications (pedagogical, practical, psychological, etc.) of adopting an 
Online Discussion Board facility offered by an institutional VLE (Blackboard) to develop autonomy 
and reflection in students studying translation within second year language units, which are part of 
MFL degree courses at the University of Bristol. The paper focuses both on translation from the TL 
(Italian into English) and into the TL (English into Russian) and considers the advantages of embracing 
the use of electronic tools which bring real added value in a blended learning approach and initiate a 
culture change in participants’ teaching and learning practices. 
 
The paper analyses the rationale and processes of moving from prescriptive to more descriptive, 
reflective and empowering approaches in teaching translation which are made possible by 
asynchronous online interactions within a controlled learning community, and the changing role of 
the tutor as facilitator and mediator in a truly learner-centred environment (moving from a frontal 
and mono-directional model of teaching to a pluri-directional, communal dimension in which 
‘authority’ is more fluidly managed amongst all participants).  
  
The project also addresses issues related to assessment, as it introduces gradual self and peer 
assessment techniques raising questions in terms of reviewing and challenging established 
institutional assessment practices. 
 
The project, which received the E-learning Teaching Award in 2012 from the University of Bristol, is 
currently in its second year, and is being continuously reviewed in the light of lessons learned and in 
a continuum of change and innovation. 
 

Andrea Zhok and Elena McNeilly  

University of Bristol 

 

‘Translating Drama in the Foreign Language Classroom as a Pedagogical Tool using the 
New Information and Communication Technologies (ICTs)’ 
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As part of an ongoing project on the use of dual-language editions as a pedagogical tool, I have been 
using the latter’s translation of José Luis Alonso de Santos’ play Bajarse al moro/Going down to 
Morocco (Oxford: Oxbow, 2013) as a means by which to foster intercultural exchange between 
Spanish and British students. Hence, for example, undergraduate students at the University of Leeds 
have already been involved in staged readings of earlier drafts of Wheeler’s translation, providing 
feedback on the English slang used to render popular Spanish colloquialisms. At Master’s level, 
translation students have discussed how the specific exigencies of a dual-language text – having the 
English and Spanish texts literally side by side – may affect the translator’s decision-making process. 
In the long term, the hope is that students from Valencia and Leeds will study the text in tandem and 
then collaborate virtually on their own translations of short plays by Alonso de Santos.   
 
In this paper, I will introduce the project by focussing on one specific pedagogical exercise to be 
carried out with third-year undergraduate students at the Universitat Jaume I de Castelló, in Valencia 
(Spain) as part of the “Audiovisual Translation: Spanish into English” module. In the session, students 
already familiar with translation theory will be introduced to the play’s milieu (the counter-culture of 
1980’s Madrid) before being asked to critically assess specific translation choices taken by us. Then, 
building on their knowledge-base from previous sessions in the module, they will use the software 
Subtitling Workshop to add subtitles to the film adaptation (Fernando Colomo, 1989). Although the 
scenarios from the play and the film are similar, the specific technical and cultural exigencies of 
cinema and theatre will ensure that the solutions sought will be different from those employed by 
Wheeler on the page. This will be critically discussed with students at Castelló whilst a sample of 
their suggested subtitles will be assessed by their undergraduate counterparts in Leeds.  
 
Betlem Soler Pardo 
Universitat de València 
 

‘Improving Translation Skills by Working Collaboratively on a Wiki’ 
 

In translation classes students almost always expect their tutor to provide them with the “correct” 
translation, even if they have volunteered their version first. Leaving aside the fact that there isn’t a 
single correct (or even the best) translation for any given text, following this approach would also 
mean that as a tutor one wouldn’t let students engage either with the text at different stages nor 
with versions their peers have produced. They would turn into passive learners, and not active 
learners who consciously think about different approaches and can learn from each other. 
 
In order to overcome this problem, I decided to use the wiki tool on Blackboard to let students work 
in groups on a translation of a text. I encouraged them to edit their translation during the process as 
often as they thought necessary and to make use of the comment function to suggest alternatives, 
ask questions, and explain changes they have made in order to stimulate discussion about different 
versions of the translation. 
We have been doing this in Year 1 for several years now and introduced it to all other year groups in 
2012/13. Students so far have reacted differently to it. In order to find out more about their 
thoughts about the use of wikis for translation and whether their translation skills have improved as 
a result of this, I will evaluate this tool with student feedback forms.  
 
In my presentation I will provide more details about how we use the wiki, show some examples of 
how students engaged with it, present the results of the evaluation and look forward to possible 
improvements for this activity. 
 
Jonas Ole Langner 
University of Bristol 
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2:00-3.30: Session 6: Employability (Conference Room 4/4A) 

 

‘Enhancing the Employability of French-Speaking Students’ 
 
In December 2012, Manchester University hosted its first ‘Working with French’ event.  This one-day 
initiative brought together second-year undergraduates wishing to use their French skills in the 
work-place during their year abroad, final year undergraduates who had just returned from doing so 
and professionals currently harnessing their language skills in their daily working life. 
 
Comprising presentations from students and professionals, question and answer sessions, 
networking opportunities and a practical CV/covering letter workshop, the event aimed not only to 
enhance our student’s employability skills but also their engagement with the curriculum when able 
to link intellectual and transferrable skills within their course with their application in the workplace. 
 
This presentation will detail briefly how the current French undergraduate curriculum promotes 
employability and it will describe the design of the day in relation to its objectives.  It will incorporate 
feedback from students involved in the day at all levels and finally analyze feedback data in order to 
establish the outcomes of the event, expected and unexpected, and determine whether the initiative 
should continue, and if so, in what sustainable form. 
 
Gaëlle Flower 
University of Manchester 
 

‘Motivation as Identity-Oriented. Blending Autonomous e-Learning and Careers 
Awareness into the Curriculum to Boost Linguistic Skills and Employability’ 
 
This paper will show how I used Ema Ushioda‘s redefinition of motivation in language learning as 
identity-oriented to redesign the curriculum of a post-A Level French language module.  Working in 
collaboration with Newcastle University’s Careers Services and its Centre for Quality in Learning and 
Teaching (QuiLT), I have designed independent tasks on careers awareness for students to complete 
in their online portfolios (e-Portfolios) on a fortnightly basis.  By making use of e-Portfolios 
throughout the year, students are encouraged to start thinking about their own career ambitions in 
the target language as soon as their first year. The tasks they have to fulfil in their e-Portfolios are 
also designed to make them aware of the need for them to work on their soft skills and to help them 
choose what they want to do during their year abroad more judiciously. Even though the focus is on 
autonomous e-learning, I will also try to show how elements of the autonomous, online work done 
by students were blended with the work done in language seminars and with School-wide events, 
the objective being to boost their motivation in language learning. This paper will thus present the 
students’ assessment of this year’s pilot project and introduce the audience to the 2nd phase of the 
project that will start in September 2013. This second phase will see the creation of a team of final-
year undergraduate students of French in charge of giving feedback to the 1st-year students on their 
e-portfolio tasks both in terms of language and content. The objective of this second phase is to 
enhance the first-year students’ learning experience and motivation by improving the feedback they 
receive on their e-Portfolio tasks while further developing their awareness of the importance of 
engaging with career-related issues early on in their studies through interaction with their peers. 
 
Dr Jean Christophe Penet 
Newcastle University 
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‘Global Employability: Scaffolding Employability Gains of Work Abroad Language Students’ 
 
 “A self-selecting elite” – that’s how UK graduate recruiters described students who have undertaken 
international work experience (Council for Industry and Higher Education, 2008 Global Horizons and 
the Role of Employers). Graduates who have international experience are seen as highly employable 
because they have demonstrated that they have a set of competencies and attitudes including drive, 
resilience and inter-cultural sensitivities as well as language skills. Yet many students seemingly fail 
to fully capitalise on their work abroad experiences and the transferable competencies and skills 
gained, and struggle to articulate them as key selling points when marketing themselves to 
prospective graduate employers. It has become apparent that students need more support to help 
them reflect on the employability learning gains they have achieved during their year abroad work 
placements. 
 
In this paper we will set out how we are seeking to remedy this issue through a radical re-design of 
the employability components of the year abroad module. The new module, and in particular the 
assessments, are explicitly mapped onto the University of Exeter employability formula, a model, 
developed by the careers service, of the employability elements required to secure a good graduate 
job. Students are first introduced to this formula in term 1 year 1 and revisit it annually, so mapping 
the module to the formula allows students to track their employability learning gains within the 
context of a familiar model.  
 
More particularly the assessment design provides students with a scaffold for action learning of 
employability competencies. It also provides a crucial bridge to the final year, helping students adjust 
and prepare themselves for the graduate recruitment cycle into which they are pitched within days 
of returning from their year abroad. 
 
Dr Sonia Cunico and Mr Dominic Prosser 
University of Exeter 
 
 

Poster Presentation  
 

‘Using Posters for Peer Learning: Engaging Students and Enhancing the Curriculum through 
a Poster Project’ 
Christian Mossmann 
University of Exeter 
 

‘Reaching Out to (New) Readers through the Use of Audiobooks’ 
Susana  Lorenzo-Zamorano, Noelia Alcarazo and Óscar García 
University of Manchester 
  

‘Singing to Lessen Student’s Language Anxiety’  
Catherine Franc and Annie Morton 
University of Manchester 
 

‘eFeP: The e-Feedback Evaluation Project’ 
Elena Polisca 
University of Manchester 


